2     THEORY   AND    PRACTICE   OF   EDUCATION
biologically—dogs, apes and mankind—not only do indi-
viduals grow at different rates but they rapidly display
very different characteristics. Thus a man has intimate
knowledge of the personality of Ms dog, and a shepherd
is surprised that the ordinary country lover cannot
tell one sheep from another, In man these individual
differences are amazing even to the most unskilled
observer.
For the sake of clarity it is easier to describe these
characteristics under headings, but it is wise to remember
that by giving a name to a characteristic we have not
explained it. At the most we have classified it—putting
it into a larger class in order to suggest certain attributes.
Thus when we say John opens the drawer because he is
naturally curious, we are only reminding ourselves that
John was born so and must be treated accordingly. Given
the fact that John is naturally curious we then must
treat him in such a way that his curiosity has happy
results and not such as estrange him, from his fellow
adults.
It is for such reasons that a classification of a child's
endowments culled from psychologists and physiologists
is of use to teachers. It reminds them to accept certain
characteristics as facts and accepting facts is half-way to
dealing with them.
Here the work of psychologists and doctors is of enormous
value to teachers and it is to them we go for information
on the make-up of the children we teach.
There is no classification of human characteristics to
which all psychologists conform and the layman can only
limp behind the expert, gathering what conclusions seem
to be of tested value in his work.
To a very great extent the characteristics teachers look
for in school children—their powers of creative and imagin-
ative work, their methods of memorizing and success in
the process, their attitudes towards their fellows and their

